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Mathematics poticy



This working document is a statement of the aims and objectives, principats andstrategies for impLementing the mathematics programme at Newport convent primary
Schoot' rt was formutated by attthe stakeholders and informed by the primary
Mathematics curricutum (2023), the needs of the chiLdren in Newport convent primary

::i::l.r"d 
the expertise and experience of the staff of Newport convent primary

Newport convent primary schoot Mathematics poticy

(a)lntroductory Statement

The poticy has been devetoped:

o To benefit teaching and tearning in our schooto To ensure high quatity [earning, teaching and assessment for ar.tchitdren
attending our schoo[
To provide a coherent approach to the teaching of Maths across the whoteschoot

To ensure that pupits are given adequate opportunities to dever.op skitts andunderstanding of concepts and support them in reatising their fuLl. potentiaL asenvisaged in the primary Mathematics curricu rum (2023)
(b) Rationate:

Learning Mathematics

Mathematics is the study of the retationships, connections and patterns thatsurround us, and is thus intrinsic to our concept of the wortd. Mathematicsgreatty enhances our capacity to understand and engage futty with the wortdaround us' A chitd's mathematicat tearning journey begins from birth. chitdreninitiatty tearn Mathematics through their interactions and experiences in theirhome environment. They tater buitd on this tearning through ear.y chitdhood,primary, speciat and post_primary education.

Every chitd is mathematicat

Every chiLd has an innate, intuitive and instinctive sense of Mathematics. Everychitd is capabte of engaging with mathematicatconcepts and ideas from birth,and deepening and deve(oping their learning over time. primary mathematics
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education evokes chitdren's innate abitity to think and communicate

mathematicatl.y, to sotve probtems and to make sense of the wortd using

Mathematics. Chitdren are encouraged and supported to have a positive

disposition to Mathematics and to devetop their mathematicat understanding,

tanguage, communication skitts, perseverance and resitience, interactions and

expressions.

Mathematics is both a human and social phenomenon

Mathematics learning is dependent on sociaI and cutturatexperiences as wett

as on chitdren's educationaI experiences in schoot. Primary mathematics

education provides chitdren with ptayfuI and engaging learning experiences that
promote mathematical. thinking, such as modeting, thinking atoud and maths

tal,k. lt atso provides opportunities for chitdren to cottaborate, communicate

mathematicatthinking and express their understanding in muLtipte ways and in

various contexts.

Mathematics is a toot that hetps us to make sense of our world

Mathematics is used to think about, see and organise our everyday lives and the

wortd. Primary mathematics education equips chitdren with mathematicat,

statisticaI and financiat literacy skil,ts and toots. lt hel.ps them to better function

in, criticatty engage with and navigate the wortd around them. lt atso enabtes

chitdren to devetop the [anguage of Mathematics so that they can communicate

and sotve probtems using Mathematics.

Mathematics is beautifuI and worthy of pursuit in its own right

It is important that chitdren have the opportunity to engage with Mathematics as

a disciptine in its own right and to exptore its many intriguing aspects. Through

ptayfut, creative and engaging tearning opportunities, chitdren can experience

the beauty and power of Mathematics. Primary mathematics education fosters a

love of Mathematics. lt provides chitdren with the opportunity to exptore,

discover and refine their ideas. Chitdren are supported to think criticatl.y and

ftexibl,y, and to be creative and innovative in their approach to learning

Mathematics.



Mathematics is everywhere and for everyone

Mathematics is a human activitythat devetops in response to everydayprobtems and interactions. Primary mathematics education provides chi1drenwith opportunities to engage with appropriatety rich, meaningfutand chattengingMathematics in educationaL settings, inctuding sociatand famitiatsettings. suchengagement resutts in chir.dren co-constructing knowr.edge and skitts as theyinteract and cottaborate to sotve reatand comptex probtems.

2. Vision:

our schooL cherishes att pupits equaLty and recognise that att chitdren are unique,competent and caring individual's. we aim to provide a strong foundation for every chitdto thrive and fl'ourish and support them in reatising their fur.tpotentiar. as envisaged inthe Primary Mathematics curric ulum (2023). This wiLttake ptace through high quatitylearning' teaching and assessment that is incLusive and responsive. lt is our vision thatas the chitdren in Newport convent Primary Schootwork towards the Learningoutcomes in the Mathematics curricutum and engage in rich mathematicat tearningexperiences, they wiil. simuttaneousty buitd and devetop the key competencies:
Being an active citizen
Being creative

Being a digitattearner
Being mathematicat
Being a communicator and using Language
Being wett

Being an active learner

3.Aims:

we endorse the aims of the Primary Mathematics curricutum (2023). The over-archingaim of the Primary Mathematics curricutum is the devetopment of mathematicatproficiency' Mathematical' proficiency encompasses conceptuar. understanding,proceduraI ftuency, adaptive reasoning, strategic competence, and productivedisposition' lmportant(y, attfive aspects are interwoven and interdependent.

conceptuat understanding: The comprehension of mathematicat concepts,operations and retations
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Procedurat Fluener The abitity to use a variety of mathematicat procedures in aneffective and efficient way

Adaptive Reasoning: The capacity to use togic to understand, exptain and justify one,sthinking

strategic comoetence: The skittto devise, represent and sotve mathematicar.probtems

Productive Disposition: The tendency to see Mathematics as practicat, usefutandworthwhite

4.Strands and Elements

Strands and Strand Units:

strands outLine the main categories of mathematicail.earning (what chitdren tearn)across five domains or content areas of primary mathematics: ar.gebra; data andchance; measures; number; and shape and space. Each strand has a set of strandunits.

The strand structure of the curricutum shoutd not be taken to impty that topics are to beexptored in isoLation' where appropriate, connections shoul.d be made between andacross the strands' and with other areas of tearning, to enhance their interretatednessand retevance for tearning.

Elements:

Etements describe the main categories of processes (how chil.dren Learn)that chitdrenengage in as they tearn Mathematics. These processes incr.ude connecting,communicating, reasoning, justifying, representing, probtem-sotving, generatising andargumentation' and are categorised into four etements: understanding and connecting;
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communicating; reasoning and apptying; and probtem sotving. These are centraI to the

devetopment of the chitdren's mathematicaI proficiency.

Etement 1:

Understanding and connecting
Chitdren make connections between
retated concepts and procedures-the
'why' and the'how' of Mathematics-and
between the new and prior knowtedge, in

order to make sense of what they are
learning. They appty and connect their
understanding to contexts within
Mathematics, with other areas of tearning
and with the reaI wortd.

Etement 2:

Communicating
Chil.dren use appropriate [angu age and/or
means of communication and a variety of
representations a nd conventions to
convey thinking, ideas, retationships and
togicat arguments. They improve and
refine their thinking and communication
through engaging in inquiry-based
learning and socia[ learning
environments that promote discourse
and groupwork.

Element 3:

Reasoning
Chitdren devetop and appty reasoning to
make , assess and justify ideas and
conjectures. They engage in Logicat

thought and actions such as anatysing,
proving, inferring, and generatising. They
ptan and construct sotid arguments to
justify their exptanations, proofs and
decision making.

Etement 4:
Apptying and probtem sotving

Chil.d re n investigate, devetop, setect,
appty, interpret, modetand compare a

variety of probtem-sotving situations and

strategies as they exptore Mathematics
and deepen their mathematicaI
understanding. They appty their
mathematicaI knowtedge and skil,ts in

ftexibte, efficient and creative ways to
sotve prob [ems; conduct i nvestigations;
and devetop and share their
com putationa t thi nking.



5.Learning Outcomes:

Learning Outcomes describe the expected mathematicat learning and devetopment for

chitdren at the end of a two-year period, when due account is taken of individuat abitities

and varying circumstances. Learning Outcomes witt hel,p teachers in Newport Convent

Primary Schoot to:

1.ptan, teach and reftect on their use of appropriate methods for teaching and
[earning

2.use appropriate assessment methods to gather evidence of chitdren's
mathematical, thinking

3.provide focused feedback to chitdren and parents

RefLecting the principtes and pedagogicaI approaches in the Primary Curricutum
Framework, the 'stem'Through appropriatety pl,ayfut and engaging [earning
experiences'witl be used to introduce the Learning Outcomes across at[ stages.
We, the staff at Newport Convent Primary Schoot, witl endeavour to use a ptayful.

and engaging approach to Mathematics to present Mathematics as an open and

accessibte learning space, white encouraging the chil,dren to appreciate the
beauty, chattenge and power of Mathematics.

We recognise the importance of creating a learning environment that motivates
the chil.dren to devetop their mathematicaI proficiency and provides for rich
learning experiences that reftect retevant pedagogicaI approaches as outtined in
chapter 6, 'The Primary Mathematics Curriculum in Practice'.

The curricutum recognises that chil.dren tearn, and teachers teach in a variety of
contexts. Therefore, the learning and teaching journey is varied and different
across contexts.

A Learning Outcomes approach recognises that teachers are best ptaced to
determine the learning needs and strengths of the chitdren in their ctass. The

teachers at Newport Convent Primary Schoot witl make decisions about what,
and how, to teach and assess using appropriate pedagogical approaches and

toots.

Learning Outcomes, when shared with chil.dren, can support them to have ctear
expectations and to be active agents in their own learning.



The foLtowing tabLes provide an overview of the Learning Outcomes and Labets for each

Strand.

Junior and Senior

lnfants

Stage 1

First and second

ctasses

Stage 2:

Third and fourth
ctasses:

Stage 3

Fifth and sixth

ctasses:

Stage 4

Patterns, rules

and

retationsh ips

exptore,

extend and

create
patterns and
sequences.

identify and express

retationships in

patterns, incl,uding
growing or shrinking
shape patterns and
number sequences.

identify rutes that
describe the
structure of a

pattern and use
these rutes to
make predictions.

represent

retationships
between
quantities.

the

identify, exptain

and appty
generatisations,

inctuding
properties of
operations,
mathematicaI
modets and
patterns.

represent
mathematicaI
structures in

muttipte ways,

incl,uding verbaI
expressions,
diagrams and

symbotic
representations.

Exp ressio ns

and equations
interpret the
meaning of symbots
or pictures in

number sentences.

represent and
express probtems

with known and
unknown vatues in

different ways to
include the use of
appropriate letter
symbots or words.

a rticu late,

represent and

solve
mathematicaI
situations
through the use

of expressions
and equations
that inctude
letter symbots.



Third and fourth
ctasses:

Stage 3

Fifth and sixth
ctasses:

Stage 4:

Junior and Senior
lnfants

Stage 1

First and second
ctasses

Stage 2

Data exptore, interpret and
exptain data in a

variety of ways for a

range of purposes.

pose questions

of interest,
record and use

data as evidence

to answer those
questions and

communicate
the findings.

pose questions

of interest and
cottect, disptay
and criticatty
anatyse data in

a range of ways
for a range of
purposes and
communicate
the findings.

pose questions,

cottect, compare,
summarise and

represent data

setectivety to
answer those
q uestions.

criticatty anatyse
a nd eva luate
findings; and

communicate
inferences,

conctusions and
impl.ications from
the findings.

Cha nce describe and

test
predictabitity
and (un)

certainty in

events.

use probabil.ity to
make informed
decisions a nd

predictions.
represent and
express
probabil.ity in

different forms.



Junior and Senior
lnfants

Stage 1

First and second

ctasses

Stage 2

Third and fourth
ctasses:

Stage 3

Fifth and sixth

ctasses:

Stage 4

Measuring demonstrate an

awareness that
attributes such as

length, weight,

capacity and area

can be measured and

compared.

compare,
approximate and

measure tength,

weight, capacity and

area using

appropriate
instruments and

record using

appropriate units of
measurement.

compare, estimate
and measure length,
weight, capacity, area
and votume using
appropriate
instruments and
record and
communicate
appropriatety.

identify the
retationship between
equivatent units of
measurement and

rename measures
using equivatent
units.

determine and

catcutate units of

measurement in

f ractional and/or
decimat form to sotve
practicaI probtems.

f ind, interpret and

deduce measures
experimentalty with
increasing precision.

Tim e develop a sense of
time and its uses.

understand how time
is measured,
expressed and

represented.

exptore equivatent
expressions of time.

compare,
approximate and
measure time using
appropriate units of
measurement.

identify the
retationship between
different units and
representations of
time.

sotve and pose

practicaI tasks and
problems invotving the
interpretation and

catcutation of time.

Money devetop an

awareness of money

and its uses.

recognise the value of
money and use euro

and cent in a range of
meaningfuI contexts.

transfer knowledge of
the base ten system
in number to
monetary contexts
and use for purposes

of catcutation.

solve and pose

practicat tasks to
investigate and make
informed judgements

about transactions
and financial. ptans.



Junior and Senior
lnfants

Stage 1

First and
ctasses

Stage 2

second Third and
ctasses:

Stage 3

fourth Fifth and
classes:

Stage 4

sixth

Uses

number
of devetop an

awareness that
numbers have a

variety of uses.

Numeration

and counting

devetop an

awareness that the
purpose of counting
is to quantify.

use a range of
counting strategies
for a range of
purposes.

demonstrate proficiency

in using and apptying
different counting
strategies.

Ptace value
and base ten

devetop a sense of
ten as the
foundation for place

vatue and counting.

understand that digits
have different values

depending on their ptace

or position in a number.

use estimation to quickty

determine number vatues

and num ber catcutations.

exptore equivatent
numericat
expressions of
numbers using the
base ten system.

investigate how

decimats and
percentages (and

fractions) can be

compared, ordered

and expressed in

related terms.

Sets a nd

operations

recognise and

understand what
happens when
quantities (sets) are
partitioned and

combined.

setect, make use of and

represent a range of

addition and subtraction
strategies.

understand and
appty ftexibty the
four operations; and
the retationships
between operations.

buitd upon, setect
and make use of a

range of operation
strategies.

Fractions devetop an

awareness of part-

whole retationships
using a variety of
modets (area,

tength and set).

recognise and name

fractions according to
their part-whote

retationships.

exptore the concept of
equivalence in terms of
simpte fractions.

compare and
express in
equivatent terms;
and orderfractions.

catculate the
fraction of
quantities and

express in muttipte
ways.

explore (modet,

compare and convert)
the retationships
between fractions,
decimals and
percentages

i nvestigate
proportionatity and

ratios of quantities
(sets).



Junior and Senior
lnfants

Stage 1

Third and fourth
ctasses:

Stage 3

Fifth and
classes:

Stage 4

sixthFirst and second
classes

Stage 2

Spatiat
awareness and

location

devetop a sense of
spatiat awareness in

retation to their
bodies and the
immediate
environment.

describe the spatiat
features of objects
and their retative
position in space.

use

knowtedge
purposes

orientation
navigati o n.

spatiat
for the

of
and

visuatise and modet
location using

symbotic co-
ordi nates.

describe,
and

directionat
instructions
tocation.

and

compare and ctassify
angles, recognising
them as a property of
a shape and as a

description of a turn.

interpret
record

describe location on

the f utt co-ordinate
ptane.

interpret scale maps

and create simpte

scale drawings.

Sha pe exptore and
recognise properties

of 3-D and 2-D
shapes.

examine, categorise
and model3-D and 2-

D shapes.

investigate and

anatyse the
properties of 3-D and

2-D shapes and

identify classes of
shapes based on

these properties.

represent shapes
with drawings and

modets and catculate
dimensions of
shapes.

construct 3-D and 2-D

models or structures
given def ined

measurements and/or

specific conditions.

investigate and

construct angtes in

the context of shape;

and solve angte-

retated probtems.

Transformation exptore the effects of
shape movements.

understand that
shapes and tine

segments can be

reftected, rotated
and translated.

modet and explain
the effects of
transformations on

shapes and tine

segments.

perform and devise a

range of steps invotving

tra nsformatio ns.

anatyse and show how
shapes are entarged on

scated diagrams.

5. Approaches and Methodotogies:

The staff at Newport Convent Primary SchooL recognise that'How'chitdren learn is as

important as'what' chitdren learn. ln providing for pl.ayfuI and engaging mathematical
learning experiences, it is essentiaI to offer opportunities for chitdren to:
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Figure 8: Mathematical learning opportunities

Technology and mathematical tools can be useful

to support children'r mathematical thinking and

conceptual understanding. These can also reduce

The five key pedagogical practices for the classroom are:

. Fosteringproductivedisposition

. Encouragingptayfutness

. Emphasising mathematicat modetl.ing



Teachers can hetp encourage playfutness with Mathematics by:

o Using cognitivel.y chatLenging tasks
o Promoting maths taLk.

The five key pedagogical. practices are acknowtedged as essentiaI to the provision of
qual,ity mathematical learning experiences. They are dynamic and natural,ty Link with
each other.

Teachers can hetp foster chitdren's productive disposition by

o demonstrating enthusiasm for Mathematics themsetves
o providing rich and meaningfut contexts for [earning
o cetebrating effort and success
o vatuing the process as wetl as the product of learning
o normatising struggte and mistakes as part of the learning process
o Giving chitdren opportunities to interact and work cottaborativel.y with their peers
o facititating chitdren to find patterns and make connections
. encouraging chitdren to take risks and persevere
. engaging chitdren in meaningfuI setf-assessment and reftection.

o ptayfutin their own dispositions and interactions with chitdren
. tapping into chitdren's interests and curiosities
o integrating mathematicattearning with pl,ayfut activities throughout the day
o signatting when chitdren encounter Mathematics in spontaneous ptay and

exptoration
o introducing and reinforcing mathematica[ [anguage as it arises through ptay
. encouraging muttipte means of expression and representation
o providing opportunities for chiLdren to exptore and experiment with mathematicaI

ideas

o attowing a safe space for spontaneity, creativity and imaginative pLay with
Mathematics

o providing access to a wide range of resources, visuatsupports and technol.ogies.

Teachers can hetp emphasise mathematical model,ing by:

o providing opportunities for sense-making
o attowing freedom and autonomy for chil.dren to devetop and express their own

modets and sotution pathways



. using modet-eticiting activities, questions, prompts and feedback to provoke

situations for modeting
o encouraging individuatity, choice and independence
o facititating chitdren to buitd, test and appty mathematicatmodets
o chattenging chitdren to test and refine their modets through cottaboration
o cetebrating diversity and creativity in working with mathematicaI modets
. supporting chil,dren to generatise their modets for a range of different contexts

and purposes.

Teachers can hetp promote the use of cognitivety challenging tasks by:

o setecting, designing or modifying tasks to appropriately stretch and deepen

chitd ren's understandi ng

o providing opportunities for deep and sustained engagement with mathematicaI
content and processes through the use oftasks

o attowing chitdren to grappte with ideas and probtems freety and to exptore
probtems with mul.tipte correct sotution pathways

o encouraging different ways of sotving probtems
o assisting chitdren to make connections with prior and new learning
. encouraging chitdren to express and communicate their ideas frequentty and

openty
o hol.ding high expectations for what chitdren are capabte of understanding, doing

and communicating
o providing opportunities for chitdren to cottectivety share and evatuate their

experiences from working with tasks
o cetebrating individuaI and cottaborative effort and success in grappting with

chattenging tasks.

Teachers can hetp promote the use of maths tal,k by:

o providing a safe environment for chitdren to share and exchange thinking and
ideas

. encouraging active tistening, respect and vatue for attcontributions
o identifying and setecting appropriate situations and probtems to promote maths

tal,k

o re-casting everyday experiences using mathematicaI words and phrases

. prompting maths tatk through strategic, skitfut, open and thoughtfuI questioning
o providing suggestions for parents on how to promote and stimutate maths tal,k at

home
o attowing waiting time and time for sustained interactions, cottective sharing and

reftection



a re-voicing chitdren's mathematicaI ideas
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6.Maths Tatk:
Tatk and discussion is an integraI part of the [earning process. Through maths
tatk, chitdren can engage in rich mathematica[ processes which deepen their
understanding of Mathematics. Maths tatk equips children with toots to make

theirthinkingvisibte. Research suggeststhat mathematicatlanguage pl,ays a vitaI
rote in students' success in numeracy. Consistency of the mathematical
[anguage across the curricutum experienced by students is of paramount

importance. The fol,towing is a gtossary of the mathematical terms for Newport
Convent Primary Schoot:

JUNIOR INFANTS

Strand and Strand Unit MathematicaI Language

Algebra:
Patterns, Rutes

Retationships
and

same, different, pattern, matching, odd one out,
repeat, unit, cotour, size, shape, copy, extend,

create, repeat, before, after, bigger, smatter,
growing, shrinking, more than, less than, unit of
repeat.

Data and Ghance:
Data

same, different, matching, sort, set, size, shape,
cotour, more, [ess, most, teast, how many?

Shape and Space:
Shape

2-D SHAPES: sides, straight, corners, round,
same, different, circte, triangte, rectangte,

square

3-D SHAPES: cube, sphere, faces, corners,
sides, edges, curved, ftat, rott, stack, stide, same,

different



Shape and Space:
Spatial. Awareness and

Location

next to, between, besides, inside, outside, above,
betow, near, far, in front of, behind, opposites,
over, under, through, [eft, right

Number:
Numeration and Counting

one, two, three, four, five, six, seven,

e i ght, n i n e, le n,1,2,3, 4,5,6,7,8,9,1 0, n u m b e r,

number before, number after, 'how many?', odd
one out, same, different, more, [ess,'what do you

see?', one more, one less , greater, smatter,
empty, none, none [eft, at[ gone, nothing, same

,before ,after, digits,, forward, backward, bigger,

smatter.

Number:
Uses of Number

before, after, in-between, first, second, third,
fourth, fifth

Number:
Sets and Operations

more, [ess, the same as,'how many?','how many
more?' , number, number before, number after,
numbers 1-9, one more, one [ess, first, then, now,

more, [ess, 'how many more/tess?', same,
different, add, combine, totat, attogether

Measures:
Measuring

Length: [ong, tonger, [ongest, short, shorter,
shortest, tatt, tatter, tattest measure, estimate

Measures:
Measuring

Capacity: futt, empty, atmost futt, atmost empty,
nearty futt, nearty empty, hol,ds more, hotds [ess,
narrow, wide, measure, container

Measures:
Measuring

Weight: big, bigger, sma[t, smatter, heavy,

heavier, tight, tighter, same, different, more, [ess,

batance, up, down

SENIOR INFANTS

Strand and Strand Unit MathematicaI Language

Number:
Numeration and Counting

numbers 1-20,number names (1-20),

number before, number after, "how
many?", first, second, third, [ast,
number order, rows, cotumns, arrays,
10 frame, number sequence (forward



and backward), 'what do you see?',

same, different, pattern, less, more,
greater, smatter,digit, doubte digits,

10 f rames, after, count on , tens, ones,
digits, backward, forward, 'how many

tens/ones?', before, after, tens, ones,
combine, partition, take away

Number:
Uses of Number

before, after, number order, number
before, number after, how many?
greater than, smatler than, number
sequence (forward and backward),
ordinaI numbers to 10, last

Number:
Sets and Operations

before, after, 'how many?', same,
different, pattern, 1 or 2 [ess, 1 or 2

more, greater, bigger, smatter, add 1 or

2 more, take away 1 or 2, cross 1 or 2
out, count on, count back, more, [ess,

'how many more/tess? 'backward,
forward, before, after, add, combine

, put together,'how ma ny al,together?',
ptus, equats, makes, same as, 'how
many more?', same, different,
subtract, take away ,totat, al.together,
partition, part-whote modets, missing
part, addition, subtraction, number
bonds, count on, count back ,zero,
same,empty .none,at[ gone.

Number:
Ptace Vatue and Base Ten

numbers 1-19, digit, doubte digits,
after, before, count on, tens, ones,
'how many?', 'how many tens/ones?
same, different

Number:
Fractions

divide, partition, sptit, share, equaI
parts, hatf, hatves, same, different

Atgebra:
Patterns, Rutes and Retationships

pattern, repeat, sequence, pattern

rule, same, different, order, before,
after, next, bigger, smatter, growing,

shrinking, more than, less than, unit of
repeat, 'how many?', number



patterns, counting sequence,
counting in 1s, 2s, 5s and 10s

Measures
Time

before, after, morning, afternoon,
evening, night, days of the week,

months of the year, seasons of the
year, first, then, next, timetabte,
sequence , hours, minutes, ctock
hands, earty, [ate, o'ctock

Measures:
Measuring

Length and Area: [ong, short, tatt,
[ength, area, more, [ess, same,

different, bigger, smatter, taLter,

shorter, [onger

Weight: heavy, heavier, heaviest,
tight, tighter, Lightest, bigger, smalter,

same, different, atmost, extra, [ess,
more

Gapacity: futt, atmost futt, hatf futt,
atmost empty, empty, cupfut,
spoonfut, containers, capacity, how
much can it hotd? ,order, estimate,
measure, more, [ess, same, different

Measures:
Money

coin, cash, euro, cent, amount, totat,
same, price, enough, expensive,

cheap, change, free, cards, bank,
'how much?', buy, sett, vatue, more,
[ess, same, customer, shopkeeper

Data and Chance
Data

btock graphs, tatty marks, pictogram,

'how many?', more, [ess,'how many
more/tess?', same, different, 'what is
the same/different?', most, least

Shape and Space:
Shape

2-D Shapes: sides, corners, straight,
round, curved, same, different, circte,



triangte, square, rectangte, combine,
construct

3-D Shapes:2d and 3d shape names,

shape properties, faces, corners,
sides, edges, curved, ftat, rott, stack,
stide, same, different
symmetry, mirror, combine, dissect,
composite, ftip, turn, stide, equat,

same, different

Shape and Space:
Transformation

symmetry, mirror, combine, dissect,
composite, ftip, turn, stide, equat,

same, different

Shape and Space:
Spatiat Awareness and Location

on, in, near, far, in front of, behind,

between, under, [eft, right, up, down,
forward, backward, turn

FIRST CLASS

Strand and Strand Unit MathematicaL Language

Number:
Numeration and Counting

Numbers 1-20, count, counting, skip

counting, more, more than, [ess, tess

than, pattern, counting pattern, totat,
number sentence, part-whote modet,

order, smatter, greater, greater than,
smattest, greatest,

addition/subtraction sentence,
number story

Number:
Sets and Operations

Number sentences: number story,

addition sentence, number [ine,

change, part, whote, part-whote

modet, subtraction sentence, take
away, more, fewer, same

Addition: add, addition, addition
sentence, addend,
order, simptify, 10 frame, number [ine,

count atong, forward, counter, totat,



number sentence,100-square, sotve,

check, strategy, method, addition
probtem, 1-digit numbers, 2-digit
numbers, teens, pairs, number
pyramid, addition probtem, verticat,
tens, ones, cotumn method, strategy

Subtraction: subtract, subtraction,
subtraction sentence, backward,
number sentence, part-whote modet,

take away, difference, totat, number
tine, number sentence,100-square,
sotve, check, strategy, method,
subtraction probtem, 2-digit numbers,
teens, greater than, difference,
number pyramid

Number:
Fractions

hatf/hatves, sha re, sptit,
same, different, equat/equal.l,y, part,

whote, shape, set, group, even,1
quarter, 3 quarters, 4 quarters, equaI
parts, arrange, group, number
sentence

Number:
Ptace Vatue and Base Ten

tens, ones, teens, 10 frame, counter,

bead, abacus, tower, number
sentence, partition

numerat, drawing, expanded form,
part-whote modet, odd number, even

number, greater than, tess than,
regroup

Measures:
Time

before, after, first, next, [ast, tess than,
more than, estimate, unit,
measurement, minute, hour, day,

week, month, year, ctock, ctock face,
hour (hand), minute (hand), later,

o'ctock, hatf past, hatf an hour



Measures:
Measuring

Length and Area: measure, length,
width, height, shortest, longest, order,
shorter than, tonger than, same tength

os, unit of measurement, estimate,
actuat, tattest, least, most, area,
smattest, greatest, smatter than, bigger
than, widest, narrowest, describe,
compare, 2D shape

Weight and Gapacity: weight, heavy,

heaviest, Light, lightest, batance,

kil,ogram (kg), empty, fut[, most, [east,

capacity, greatest capacity, smattest
capacity, litre

Measures
Money

vatue, highest vatue, towest vatue, totaI
vatue, sum, price, cost, amount, spend

Shape and Space
Shape

2-D Shapes: shape famiLy, corner,

vertex/vertices, side, Longer, shorter,
cu rved, stra ight, tetromino

3-D Shapes: cube, cuboid, pyramid,

sphere, cytinder, side, face, square,
rectangte, triangte, circte, semicircte,
next to, on, betow, face, edge, corner,
shape famity

Shape and Space:
Transformation

symmetry, symmetricat, tine(s) of
symmetry, shape, hatf, reftect (ftip),

reftection, mirror tine, rotate (turn),
rotation, transtate (stide), transtation,
tessettate, tessettating, pattern

Shape and Space:
SpatiaL Awareness and Location

direction, position, turn, hatf turn, [eft,
up, right, down, move forward, move

backward, turn to the [eft, turn to the
right, ctockwise, antictockwise, start,
end



Data and Chance
Data

most/teast, more than/fewer than, less
than, fewest, some, none, tal.ty, taLty

chart, pictogram, key, btock graph,

record information, represent,
interpret

Algebra:
Patterns, Rutes and Retationships

Patterns, repeating, growing

(increasing), shrinking (decreasing),

symmetricat, predict, before, next,

continue, term, change, adding,

subtracting, rute, odd, even, muttipte,

SECOND CLASS

Strand and Strand Unit MathematicaI Language

Number:
Numeration and counting

Numbers from zero to two hundred,

count(up, forward, back(ward),
ones(units), tens, estimate, repeated
addition, skip counting, group

counting, twos, fives, ones, tens,

twenties, hundreds, order, fewer,

fewest, smatt, smattest, [ess, [ess

than, least,(<), [arge, [argest, greater

than, greatest, bigger, more, most,(>),

equaI to, (=), nearty, roughl.y, ctose to,

about the same as, just over, just
under, exact, jump, pattern, next,

number [ine, odd numbers, even

numbers,increase

Number:
Sets and Operations

Addition, add, added, +, ptus, totat,
attogether, subtraction, take-away
minus, -,teft, compare, difference,
greater/tess than, how many
more/tess, equats, reasonabte

estimate, whote amount, part, ten,
hundred, number [ine, number story,

number sentence, fact famil.y,

branching bond, bar model ,

turnaround facts, opposite, inverse,

strategy, doubtes, near doubtes, in-
between doubtes, even, odd, fact



groups, bonds of 10, zero, take-away,
missing parts, difference, count
on/back, catcutation, retated facts,
muttipl,es of 10 more, [ess, row,

cotumn, above, betow, renaming,
cotumn method , check, [eft, in the
beginning, used, number sentence,

true batance, same, match,
equats(=),not equat (*), more than,
greater than,(>), less than (<),

numbertess word probtems, probtem

sotve, STARS, borrow, tens, units

Number:
Ptace Vatue and Base Ten

Hundreds, tens, units , ones, one-
digit, two-digit, three-digit number,
teens, ptace vatue, compare, order,

fewer, fewest, smatt, smattest, [ess,

less than, least,(<), [arge, [argest,
greater than, greatest, bigger, more,

most,(>), equaI to, (=),nearty, roughl.y,

ctose to, about the same as, just over,
just under, exact, round to the nearest

ten, bundtes, groups, left over, next,

before, how many, abacus, notation
board

Number:
Fractions

Fraction, hatf/hatves, quarter(s),
1/2,2/2,1/4,2/4,3/4,414 same vatue,
different appearance, whotes, parts,

sets, compare, share, fair, piece,

doubtes, bar modets, divide.

Measures:
Time

Time, ctock, watch, stopwatch, timer,

digitaL, minute(s), second(s), hour(s),

day(s), week(s), month(s), year(s),

season(s), fortnight(s), afternoon,
hal,fway, [ast, tonger, shorter,
compare, order, greater than, less than

,(, ), faster, stower, fastest, stowest,
catendar, date, names of days,

months and seasons, year, teap year,

1"', 2no,3to, ...., weekdays, weekend,
anatogue, digitat, long minute hand,



short hour hand, o'ctock, hatf
past,_:30, (nine thirty, etc), quarter
past, _:15, (nine fifteen, etc), quarter

to, _:45,(nine forty-five, etc), a.m. and
p.m. , day, night ,midnight, midday,

noon, morning, afternoon, evening,

duration, how [ong, time number lines,

timetabte, second hand, digitat,

analogue, eartier, later

Measures:
Measuring

estimate, measure, tength, height,

width, [ong, [onger, [ongest, short,

shorter, shortest, tatt, tatter, tattest,
wide, wider, widest, narrow narrower,

narrowest, metre (m), ruter, measuring

tape, less than (<), greater than (>),

half(1/2), quarter (1/4), centimetre
(cm), weigh, weight, heavy, heavier,

heaviest, tight, tighter, lightest,

batance scates, batanced, compare,
estimate, units, equats (=), kitograms
(kg), about, more than, most, least,

futt, empty, hal,f futt, quarter futt,
greater/greatest capacity, [ess/teast

capacity, units, cups, Litre (t), litres, bar

modet, add, totat, subtract, take away,

difference, count on, area, covers a

Large/targer/the [argest area, covers

[ess, row, cotumn, square units,

square metre (sq m),standard, non-

sta nda rd, estimate, accurate,

Measures
Money

Money, coin(s), note(s), metat, paper,

currency, cent, euro, market, trader,

customer, statt(s), €, c, euro, cent,
symbot, decimaI point, attogether,

totat, how much?, bank card, debit
card, credit card, exact

amount/change, bus/train fare,
contacttess (payment), same vatue,

different appearance, greater than,
less than, more, less, most, least,



worth the same, finding change, spent,
customer, exchange

Shape and Space:
Shape

2-D shape, circte, triangte, square,
rectangte, semi-circte, ovat, hexagon,

parattetogram, regutar shape, corner,

vertex/vertices, (straight/curved) side,
polygon, 3-D shape, cube, cuboid,
sphere, cytinder, cone, pyramid, rott,

stack, stide, (ftat) face,
(straight/cu rved) edge, cu rved su rface,
point, side, properties, common,
different, sort, Venn diagram, set,

betongs, doesn't bel,ong.

Shape and Space
Transformation

Bird's eye/aerial view, top, bottom,
middte, [eft, right, centre, futtturn, hatf

turn, quarter turn, ctockwise,

antictockwise, opposite, square,
corner, right angte, reftection, mirror

symmetry, [ines of symmetry, ftip,

stide/tra nstation, tu rnlrotation,
ftip/ref lection, tessettate,
tessettations, cover, without gaps,

repeat,

Shape and Space:
Spatial. Awareness and Location

Bird's eye/aerial view, street view, top,

bottom, middte, left, right, centre,

between, map, location, grid, cotumn,
row, grid reference, futt turn, hatf turn,
quarter turn, ctockwise,
antictockwise, opposite, journey,

route,

Data and Chance
Data

Data, graph, co[tect, record,

represent, anatyse, tatty marks,
pictogram, survey, answer, more, [ess,

most, least, fewer, difference
between, symbot, more than, less

than, fewer than, most [ikety, least

tikety, most popuLar, [east poputar,

totat, key, odd, even, compare,



attogether, poputar, bLock graph,

information, twice, hatf, scate,

Algebra:
Patterns, Rutes and Retationships

Patterns, repeating, growing

(increasing), shrinking (decreasing),

symmetricat, etements, core, predict,

before, next, continue, term, change,

adding, subtracting, rule, odd, even,

muttipte,

THIRD CLASS

Strand and Strand Unit MathematicaI Language

Number:
Sets and Operations

combine, partition, make, count,
attogether, add, ptus, equats, more,

sign, sum, jump, sptit, totat, rename,

regroup, estimate, hundreds, units,
tens, digit, less than, more than, take
away, subtract, minus, leave,

difference between, compare, how

much [ess? equats, how many are

[eft? count on, count back, count,
equal groups of, times, muttipty by,

amount, totat, equats, attogether,
cotumns, rows, repeated,
muttipl.ication, jumps section, share,

equatty, fair, shares, one each, two
each, groups of, repeat, repeated

su btraction, how ma ny times?, divide,
divided by, divided into, Left over,

remainder

Number:
Ptace Vatue and Base Ten

Numbers 0-999, units, tens,
hundreds, digit, teens, number,
rename, groups, bundtes, the same

as, equats, as many os,

swap/exchange, vatue, one-, two-,
three-digit numbers, decimat,
decimaI point, tenth(s)

Number:
Fractions

whote, parts, equat, fotd, sets, share,

between, hatf, ha [ves, qua rters,



eighths, tenths, equivatent, same as,

amount, divide, fraction, decimaI
fraction, decimat, decimaI point,

tenth(s)

Algebra:
Expressions and Equations

frame, pattern, sequences, order,

describe, equats

Al,gebra:
Patterns, Rutes and Retationships

pattern, sequences, order, describe,

skip, jump

Measures
Time

names of the days, months, seasons,

hours, minutes, digital,, next/tast,

earty, earlier, eartiest, [ate, later,

tatest, exactty, just before, just after,

today/yesterday/tomorrow, date,

o'ctock, hatf past, quarter to, quarter
past, [ong/short hand, before/after,
first/second/third etc. counting in

fives,

Measures:
Measuring

Length: [ength, width, height, [ong,

longer, [ongest, short, shorter,

shortest, thick, thin, compare,

estimate, measure, the same os,

metre, metre stick, centimetre,
about, longer than, shorter than, tatt,

tatler than

Area: estimate, cover, surface, edge,

ftat, overtap, fit, space, same area as,

greater/smalter area than, angtes,

squares, square units, regutar,

irregutar, tessettate

Weight: weigh, weighs, weight,

batance, heavy, heavier, heaviest,

tight, tighter, Lightest, too many, too
few, about, just over, just under,

estimate, kitogramme, hatf, quarter,
grammes

Capacity: futt, empty, measure,

compare, estimate, [itre, mittititre,



neartyfutt, nearty empty, hatf, quarter,

container, hotds more, hotds [ess,

capacity, exactty

Measures:
Money

coins, cent, price, spend, how much?

buy, sett, pay, change, costs [ess,

more, equats, exchange, cheap,

cheaper, totaI cost, amount,
attogether, same vatue as, catcutate

Shape and Space:
Shape

2-D Shapes: square, rectangte,

triangte, circte, semicircte, ovat,

hexagon, size, corners, sides, curved,
ftat, straight, edge, round, point, side,

fit together, construct, design,

regular, irregutar, tessettate

3-D Shapes: sotid, prism, triangutar
prism, pyramid, cube, cuboid,
cyl.inder, sphere, cone, square, circte,

rectangte, point, sides, faces, edges,

vertices, rott, stide, straight, round,

curved, sotid, sketeton

Shape and Space:
Transformations

fotd, [ine, axis, symmetry,

symmetricat, mirror, reftection,
match, comptete, hatf, fit, exactty

Shape and Space:
Spatiat Awareness and Location

angte, corner, square corner, right

angte, fits exactl.y, verticat, horizontat,
parattet, rotation, ctockwise,

antictockwise

Data and Chance:
Data

count, how many? rows, cotumns,

cottect, cottection, sets, construct,
record, tabte, chart, information,
more, fewer/tess, fewest/least,
difference, tatty, totat, estimate,
pictogram, bl,ock graph, bar chart,
titLe

Data and Chance:
Chance

happen, occur, certain, possibte,

impossibte, maybe, yes, no, perhaps,

witt, witl not, might, might not, likety,



untikel,y, very tikel.y, definitety, toss,
predict

FOURTH CLASS

Strand and Strand Unit Mathematical. La nguage

Number:
Sets and Operations

combine, partition, make, count,
attogether, add, ptus, equats, more,

sign, sum, jump, sptit, totat, regroup,

estimate, units, tens, hundreds, digit,

less than, more than, take away,

subtract, minus, leave, difference
between, compare, how much [ess?

how many are [eft? count on, count
back, count, equaI groups of, times,
muLtipl,y by, amount, totat, attogether,

equats, cotumns, rows, repeated,

horizontatty, verticatty, inverse,

rounding, share, equatty, fair, shares,

sharing, one each, two each, groups

of, grouping, repeat, repeated

subtraction, how many times?, divide,

divided by, divided into, Left over,

remainder, inverse

Number:
Ptace Vatue and Base Ten

Numbers 0-9999,units, tens,

hundreds, thousands, digit, number,

rename, groups, bundtes, regroup,

tenths, hundredths, whote numbers,

order, estimate

Number:
Fractions

unit, whote, parts, share between,
hatf, hatves, quarters, thirds, sixths,
ninths, twelfths, fifths, tenths,
decima I fractions, tenths, hu nd redths,

whote numbers, order, estimate

Atgebra:
Expressions and Equations

frame, pattern, sequences, order,

describe

Algebra:
Patterns, Rutes and Retationships

pattern, sequences, order, describe



Measures
Time

names of the days, months, seasons,
hours, minutes, digitat, next/tast,

earty, eartier, eartiest, [ate, later, latest,
exactty, just before, just after,

today/yesterday/tomorrow, date,
o'ctock, hatf past, quarter to, quarter
past, long/short hand, before/after,
first/second/third etc., counting in

fives, rena me, timeta bte

Measures:
Measuring

Length: tength, width, height, [ong,

tonger, longest, short, shorter,

shortest, thick, thin, compare,

estimate, measure, the same as,

metre, metre stick, centimetre, about,
longer than, shorter than, tatt, tatter
than, kitometre, measu rement

Area: estimate, cover, surface, edge,

ftat, overtap, fit, space, same area as,

greater/smatter area than, angtes,

squares, square units, regutar,

irregutar, tessettate

Weight: weigh, weighs, weight,

batance, heavy, heavier, heaviest,

tight, tighter, [ightest, too many, too
few, about, just over, just under,

estimate, kitogramme, hatf, quarter,
grammes, totaI

Capacity: futt, empty, measure,

compare, estimate, litre, mittititre,

nearty futt, nearty empty, hatf, quarter,

container, hotds more, hotds less,

capacity, exactty

Measures:
Money

coins, cent, price, spend, how muchi
buy, sett, pay, change, costs, [ess,

more, equats, exchange, cheap,
cheaper, total cost, amount,
attogether, same vatue as, catcutate



Shape and Space:
Shape

2-D Shapes: square, rectangte,
triangte, circte, semicircte, ovat, size,

corners, sides, curved, ftat, straight,

edge, round, point, side, fit together,
construct, design

3-D Shapes: sotid, prism, triangutar
prism, pyramid, cube, cuboid,
cytinder, sphere, cone, square, circte,
rectangte, point, sides, faces, edges,

vertices, rott, stide, straight, round,

curved, construction, net, tessettate,
parattetogram

Shape and Space
Transformations

fotd, [ine, axis, symmetry,
symmetricat, mirror, reftection,
match, comptete, hatf, fit, exactty

Shape and Space:
Spatial, Awareness and Location

angte, corner, square corner, right

angte, fits exactty, verticat, obtique,
horizontat, parattet, rotation,
ctockwise, anti-ctockwise, greater

than, tess than, acute, obtuse,

diagonat, strut, perpendicutar,
direction

Data and Chance:
Data

count, how many?, rows, cotumns,
cottect, cottection, sets, construct,
record, tabte, chart, information,
more, fewer/tess, fewest/teast,
difference, tatty, totat, estimate,
pictogram, btock graph, bar chart,
titte, scate, bar-tine

Data and Chance:
Chance

happen, occur, certain, possibte,

impossibte, maybe, yes, no, perhaps,

witt, witl not, might, might not, likety,

unl.ike[y, very Likety, definitety, toss,
predict, occurrence, [iketihood,
ra ndom, u ncertainty, experiment



FIFTH CLASS

Strand and Strand Unit MathematicaI Language

Number:
Sets and Operations

combine, partition, make, count,
attogethel add, ptus, equats, more,

sign, sum, jump, sptit, totat, regroup,

estimate, units, tens, hundreds, digit,
less than, more than, take away,

subtract, minus, leave, difference
between, compare, how much [ess?,

equats, how many are [eft?, count on,

count back, operation, odd, even,

square, rectangutar, triangutal
composite, prime, factors, muttiptes,
consecutive, d ivisible, d ivisors,

count, equaI groups of, times, mul,tipl.y

by, amount, totat, al,together, equats,
cotumns, rows, repeated, estimate,
tong muttiptication, ptaces of
decimats, calcutator, share, equal.l.y,

fai", shares, one each, two each,
groups of, repeat, repeated

subtraction, how many times?, divide,
divided by, divided into, teft over,

remainder, ptaces of decimats,
estimate, muttiptes, round

Number:
Ptace Vatue and Base Ten

units, tens, hundreds, thousands, ten
thousands, tenths, hundredths,
thousandths, decimaI point, number,

digits, rename, bundtes, groups,

regroup, vatue

Number:
Fractions

denominator, numerator, improper,
mixed numbers, tenths, hundredths,
thousandths, equivatent, sets,
hundredths, percent, percentages,

order, decimaI point, decimaI ptaces



Atgebra:
Expressions and Equations

frame, pattern, sentences, order,
describe, true, fatse, equation, open

sentence, unknown

Atgebra:
Patterns, Rutes and Retationships

frame, pattern, sequences, order,

describe, predict, priority, symbots,
signs, vatues, properties, brackets,
terms, positive, negative,

tem peratu res, thermometer, increase,

decrease, compare, owe, batance

Measures
Time

names of the days, months, seasons,
hours, minutes, digitat, next/tast,
earty, eartier, eartiest, [ate, later, latest,
exactty, just before, just after,
today/yesterday/tomorrow, date,

o'ctock, hatf past, quarter to, quarter
past, [ong/short hand, before/after,
first/second/third, counting in fives,

timetabtes, anatogue

Measures:
Measuring

Length: length, width, height, [ong,

longer, longest, short, shorter,

shortest, thick, thin, compare,
estimate, measure, the same os,

metre, metre stick, centimetre, about,
longer than, shorter than, ta[t, tatter
than, kitometre, measurement,
mittimetre, perimete r, d ista nce

Area: estimate, cover, surface, edge,

ftat, overtap, fit, space, same area as,
greater/smatter area than, angtes,
squares, square units, regutar,

irreguta r, tessettate, perimeter

Weight: weigh, weighs, weight,
batance, heavy, heavier, heaviest,

tight, tighter, tightest, too many, too
few, about, just over, just under,

estimate, kitogramme, hatf, quarter,
grammes



Gapacity: futt, empty, measure,
compare, estimate, litre, mittititre,
nearty futt, nearty empty, hatf, quarter,

container, hol,ds more, hol.ds [ess,

ca pa c ity, exactty, interva ts

Measures:
Money

coins, cent, price, spend, how much?,
buy, sett, pay, change, costs, less,

more, equats, exchange, cheap,
cheaper, totat cost, amount,
attogether, same vatue as, catcutate,
bitt, vatue for money

Shape and Space:
Shape

2-D Shapes: square, rectangte,
triangte, circte, semicircte, ovat, size,

corners, sides, curved, ftat, straight,
edge, round, point, side, fit together,
construct, design, rhombus,
parattetogram, hexagon, trapezium,
octagon, pentagon, equitaterat,
isoscetes, scatene, right-angted,
quadrilatera[, potygon, regutar,

irregu [a r, tessettating, tangra ms

3-D Shapes: sotid, prism, triangutar
prism, pyramid, cube, cuboid,
cytinder, sphere, cone, square, circte,
rectangte, point, sides, faces, edges,
vertex, vertices, rott, stide, straight,
round, curved, potyhedron,
tetrahedron

Shape and Space:
Transformations

fotd, [ine, axis, symmetry,
symmetricat, mirror, reftection,
match, comptete, hatf, fit, exactty

Shape and Space:
Spatial, Awareness and Location

angte, corner, square corner, right

angte, fits exactty, verticat, horizontat,
parattet, rotation, ctockwise, anti-
ctockwise, greater than, less than,
acute, obtuse, diagonat, strut,



perpendicutar, direction, reftex, sum,
degrees, protractor

Data and Chance:
Data

count, how many?, rows, cotumns,
cottect, cottection, sets, construct,
record, tabte, chart, information,
more, fewer/tess, fewest/teast,
difference, tatty, totat, estimate,
pictogram, btock graph, bar chart, titte

Data and Chance
Chance

happen, occur, certain, possibte,

impossibte, maybe, yes, no, perhaps,

witt, witl not, might, might not, likety,

unl,ikety, very [ikety, definite, definitety,

toss, predict, absotutety, probabte,

improbabte, expect, experiment,
investigate, actuat, frequentty,

frequency, outcome

SIXTH CLASS

Strand and Strand Unit MathematicaI Language

Number:
Sets and Operations

combine, partition, make, count,
attogether, add, ptus, equats, more,

sign, sum, jump, sptit, totat, regroup,

estimate, units, tens, hundreds, digit,
tess than, more than, take away,

subtract, minus, leave, difference
between, compare, how much [ess?

equats, how many are [eft? count on,

count back, count, equaI groups of,

times, muttipl,y by, amount, totat,
attogether, equats, cotumns, rows,
repeated, estimate, long
muttiptication, ptaces of decimats,
catcutator, share, equatty, fair, shares,

one each, two each, groups of, repeat,

repeated subtraction, how many
times?, divide, divided by, divided into,
Left over, remainder, ptaces of
decimats, estimate, muttiptes, round,
odd, even, square, rectangutar,



triangutar, composite, prime factors,
muttiptes, consecutive, divisibtes,
divisors, common, square root

Number:
Ptace Vatue and Base Ten

units, tens, hundreds, thousands, ten
thousands, hundred thousands,
number, digits, rename, bundtes,
groups, regroup, rename, retationship,
tenths, hundredths, thousandths ,

decimaI point, decimaI ptace

Number:
Fractions

denominator, numerator, improper,
mixed numbers, tenths, hundredths,
thousandths, retationship, compare,
order, equivatence, simptify,
hundredths, percent, percentages,

order, decimaI point, decimat ptace

Algebra:
Expressions and Equations

frame, pattern, sentences, order,

describe, true, fatse, equation, open
sentence u n known, sym bots, va ria bte,

simpte, comptex, variabte, frame,
pattern, sentences, describe, replace,
substitute, symbots

Atgebra:
Patterns, Rutes and Retationships

frame, pattern, sequences, order,

describe, predict, order, priority,

symbots, signs, vatues, properties,

brackets, terms, positive, negative,
temperatu res, thermometer, inc rease,

decrease, compare, batance

Measures:
Time

names of the days, months, seasons,

hours, minutes, digital,, next/tast,
earty, eartier, eartiest, [ate, later, tatest,
exactty, just before, just after,
today/yesterday/tomorrow, date,
o'ctock, hatf past, quarter to, quarter
past, long/short hand, before/after,
first/second/third etc., counting in
fives, timetable, anatogue, speed,
distance, internationaI time zones,

convert



Measures
Measuring

Length: [ength, width, height, [ong,
Longer, tongest, short, shorter,
shortest, thick, thin, compare,
estimate, measure, the same as,

metre, metre stick, centimetre, about,
longer than, shorter than, tatt, talter
than, kitometre, measurement,
mittimetre, perimeter, distances, a rea

Area: estimate, cover, surface, edge,

ftat, overtap, fit, space, same area as,
greater/smatter area than, angtes,
squares, square units, regular,
irregutar, tessettate, compare, sets,
are, hectare

Weight: weigh, weighs, weight,
batance, heavy, heavier, heaviest,
tight, tighter, tightest, too many, too
few, about, just over, just under,
estimate, kitogramme, hatf, quarter,
grammes, tonne

Gapacity: futt, empty, measure,
compare, estimate, litre, miltititre,
nearty futt, nearly empty, hatf, quarter,

container, hotds more, hol.ds [ess,

capacity, exactty, graduated cytindel
volume

Measures:
Money

coins, cent, price, spend, how much?,
buy, se[t, pay, change, costs, tess,

more, equats, exchange, cheap,
cheaper, totaI cost, amount,
al,together, same vatue as, catcutate,
bitt, vatue for money, unitary method,
convert, currency, exchange rate
charges

Shape and Space:
Shape

2-D Shapes: square, rectangte,
triangte, circte, semicircte, ovat, size,

corners, sides, curved, ftat, straight,
edge, round, point, side, fit together,
construct, design, rhombus,



parattetogram, hexagon, trapezium,
octagon, pentagon, equitaterat,
isoscetes, scatene, right-angted,
quadritaterat, potygon, regutar,

irregutar, tessettate, ta ngrams

3-D Shapes: sotid, prism, triangutar
prism, pyramid, cube, cuboid,
cytinder, sphere, cone, square, circte,
rectangte, point, sides, faces, edges,

vertices, rott, stide, straight, round,

curved, potyhedron, tetrahedra,
octahedron, net, temptate

Shape and Space
Transformations

fotd, [ine, axis, symmetry,
symmetricat, mirror, reftection,
match, comptete, hatf, fit, exactty

Shape and Space:
Spatiat Awareness and Location

angte, corner, square corner, right
angte, fits exactty, verticat, horizonta[,
parattet, rotation, ctockwise, anti-
ctockwise, greater than, less than,
acute, obtuse, diagonat, strut,
perpendicutar, direction, reftex, sum,
degrees, protractor, construct

Data and Ghance:
Data

count, how many?, rows, cotumns,
cottect, cottection, sets, construct,
record, tabte, chart, information,
more, fewer/tess, fewest/teast,
difference, tatty, totat, estimate,
pictogram, btock graph, bar chart,
titte, data set, investigate, average

Data and Chance:
Chance

happen, occur, certain, possibte,

impossibLe, maybe, yes, flo,
[iketihood, perhaps, wi[t, wil,t not,
might, might not, likety, untikety, very
tikety, definitel.y, toss, predict,

absotutety, probabte, improbabte,
expect, experiment, investigate,



--=1
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--=-+

actuat, frequentty,
outcome, occurrence

frequency,

T.Linkage and lntegration:

lntegration:
A cross curricutar approach witt hetp the chitd to make connections between

curricutar areas, add to the chitd's enjoyment of mathematics and encourage

transfer of learning.

Linkage:
Where appropriate, connections shoutd be made between and across the
strands, and with other areas of learning, to enhance their interretatedness and

retevance for learning. See graphic overteaf which hightights a number of

connections that can be made between strands.
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There wil,l, be a common approach to the teaching of number facts.

Schematic Teaching of Addition Tables

Addition and Subtraction Tables

From 1st to 6th class.

Addition and Subtraction tabtes are introduced in First Ctass

Addition 1-10

Subtraction 1-10

Examptes:

2 pl,us 2is 4

4 take away 2is2

Muttiptication and Division Tabtes

From 3'd to 6th ctass.

o Multiptication and Division tabtes are introduced in Third Gtass. Preparatory

work inctudes practicat sorting, and grouping, understanding concepts,
reasoning, counting in sequence.

o Muttiptication/Division tabtes witt be introduced as repeated addition and

repeated subtraction
o When introduced in Third Gtass, begin with 2x,4x,8x, fottowed by 3x,6x,9x times

ta btes.
o Then teach 5x and 10x tabtes
o Then teach 7x tabtes
o Division is taught in the same order
o We start off by introducing muttiptication by saying'3 groups of 2 are 6','4 groups

of 2 are 8'.When the chitdren are competent at this they witl, progress to saying'3
2s are 6',' 4 2s are 8'.They witt then I be introduced to other terminotogy such as' 3
times 2 is 6' and' 4 times 2 are 8' ,etc. Chil,dren shoutd be aware of the
commutative properties of muttiptication tabtes and their retationship with
division.

o As division is the inverse of mul,tipl.ication it wil,l. be taught in this manner. Lots of
preparatory work wiLl. be done initiaLty on multiptication e.g. mul,tiptication tabtes,
pattern work on the hundred square, learning the muttipLes.

o Chil.dren witl. be taught strategies to assist understanding and easy recatl, of the
basic facts.



l.Commutative taw

2.PLacing muttiptes on the hundred square
3.Use of fingers for catcutating 9 times
4.Use of cubes, e.g. making sets of 6, e.g. pick up 3 of these, 3x6=18

Activities for tabtes

o Use of games, e.g. bingo, etc.
. Loop games

o Competitions e.g. Last man standing, Buzz, Beat the ctock (My Personal, Best)

o lCl e.g. Battoon Tabtes game, Sundae Times

o SinginB the tabtes, ctapping rhymes.

Tabtes are [inked through course content in 1st and 3'd ctass. Tabtes are introduced
through practicat activities and examination of number patterns.

Pupits are taught to improve computation, efficiency and confidence

Tabtes are [inked to MentatMaths by probtem sotving.

Cubes, tottipop sticks and counters are used as practicaI aids in learning and
understanding tabtes for a[[ chitdren. lt may be of particutar benefit for those with
differing needs.

Parents have a very active rote in assisting chitdren learn tabtes as part of their homework
assignment.

The 100 square is used to demonstrate the functions of tabtes

Progress in tabtes is assessed through quizzes, ICT games and teacher designed tests

The schoot witt adapt a common approach to atl, areas to ensure continuity and
consistency especiatty when transferring from the junior groups to the senior groups. The

school as a whol,e witl, encourage the accurate and effective use of mathematicat
language.

9.Standardisation of some mathematical procedures in the schoot:

The chitdren wit[ be taught the foltowing strategies. However in line with the new PMG

chitdren witl. be encouraged to setect, apply and make use of a range of operational
strategies.

(a)Subtraction:



From September 2024 onwards, chi[dren entering 2nd ctass witt use the

regrouping/renaming strategy for subtraction, meaning that by September 2028 all
chitdren from 2nd-6th witl use this subtraction strategy. Chil,dren who have atready learnt

to subtract using the borrow and pay back method wiLt continue to do so.

(b)Long Mul,tiplication:

(clLong Division:

o?14
I

28 I 5992
-w.
39
-&.
tt?
-rc

o

dmsnslrateg7
Divide ttiultiply Subtrqct N=oxt Number



(d)Time Gatcutations:

Hrs iAins
t hr 35 mins-

+ 2 hrs 45 mins
3 hrs e6-mi-ns. (lhr. 2O mins.)

= 4 hrs 20 mins-

Hrs
3hrs

Ilf,inE
l5mins

(R:grouP):,.- .:

Zhrs 45mins

(e)Finding a Fraction of a Number:

(f)Given a fraction find the whole number:



e.g.719 of a number is 42. Find the whote number.

719 ot =42

119=6

9/9 =54

9/9 =6x9=54

AND

Divide by the top, muttipty bythe bottom:

e.g.719 ot 422

42+7=6

6x9=54

(g)Fractions: Addition of Mixed Numbers:

2 516+ 33/a LGD =12

=2 10112 +3 9112

=5+17112=6 7112

(h)Subtraction of mixed numbers:

3 115-2 7l1O LCD=10

=32110-27110

=2 1211O-2711O

=511O

=112

Fractions: Fractions witl, be introduced by using Fraction watls and Fraction Circtes



e.g

1 unit

Paper fotding witl. a[so be used to exptain the equivatence of fractions

Z/e =+ +/8=E 6/8=*

(i)Decimal.s:

Language: The decimat point is used to separate the pieces from the whotes.

Decimats: The decimal. point never moves during number operations:



e.9.2.4+3.76+1.957

to.Estimation:

Estimation skitts are devetoped in atl strands and strand units and at att levets.

ln teaching Measures at at[ tevets, we take every opportunityto have the chitdren practise

estimation of

o Lengths
o Heights
o Widths
o Distances
o Weights
o Votume
o Capacity

l.Estimate

2.Discuss or consider

3.Measure or do

4.Record or report.

Estimation Procedure for number

o Estimate first
o Write down your estimate

Key strategies for Measures:



. Sotve the probtem
o Compare your estimate with the actual resutt

Catcutators: Chil.dren from 5th and 6'h ctasses using catcutators are encouraged to

estimate first what the answer to a probtem shoutd be.

11.Mental Maths:

It is schoo[ poticy that mentat arithmetic is a feature of daity mathematicaI activity

Resources used:

o Bingo boards
o Target boards
o Number fans
o Number tines
o Hundred squares
o Games
o Muttiptication and division grids

o Tabtes activities
o ICT games

1 2.Collaborative and Gooperative Learni ng

Three/four members in a group

Mixed abitities, attow for a mix of cutturaI diversity

Exptaining and attocating rotes

Gotden Rule in group work: Nobody is finished until everybody is finished.

Chil,dren wiLt be trained in discussion skitts before they effectivety use them in a group

Discussion skitls

o Turn-takinB
o Active listening



o Responding positivety to the opinions of others
o Confidence in putting forward an opinion
. Abitity to exptain ctearty their point of view

l3.Probtem Sotving:

The focus is on real tife probtem solving.

Types of probtems

o Word probtems
o Practicattasks
o Open-ended investigations
o Puzztes

o Games
o Projects
o Mathematicattraits

Strategies used:
o RUDE

o RAVECCC

Teachers shoutd base their yearty and short-term ptans on the approaches set out in this
whote schootptan for maths and the primary maths curricutum. Each ctass teacher witt

fa mitia rise themsetves with the lea rning outcomes for their own ctass levet. Each teacher
witl bear in mind that in ptanning, a batance between the strands shoutd be kept

throughout the year. Work covered wiLL be outtined in the Cuntas Mios0it.

14. Arrangements for lndividua[ Teachers, Ptanning and Reporting:

n
lnd3ibtr

2rapaaalion

Vidtle
Prcpafatiol

)\
8ffor#

Pr€Dlr!!ic.

lnvisible Preparation eg

o collabori.rtion rvith colleagues ancl others

o Ongoing rcllcction
r Engagement rvith curriculum supports
o "rlot recorded" prcparation

Visible Pleparation eg

e Pupils' learning e-xpcrience s

r Thc learning envitonrncnt
I Appropriate resources
r embracing le'arning opportunities as thcy arise

Recorded Preparation eg

I Long arnd short ternr plans
r Support Files
o Assessmenttblderlportfblio
r End ofyear repofis
o Personal notesinotes on Aladdin



lS.Resources:

Teaching materiats witt be provided at at[ ctass levets and in every strand. Chitdren witt
experience a variety of materiats and wit[ have the freedom to choose from these when

exptoring a mathematicaI task. Teaching resources that are required weekty wil.L be

stored in each ctassroom whiLe other resources are shared and wil,l, be stored centralty.

MathematicaI resources in Newport Convent Primary Schoot:

o Gompare bears and cards
o Manipulatives for lnfants such as vehictes, animats, cubes, counters, etc
o Pegboards, pegs and pattern cards
o Whiteboards
o Btackboards
o Sand and sand-trays
o Hundred squares
. Counters
o Unifix cubes
o Lol,lipop sticks
o Numicon
o Number-tines
o 3-D shapes
o 2-D shapes
o Decks of cards
o Dice
o Beanbags
o Ctocks-teaching clock and smal[ ctocks
o Deines blocks
o Magnetic Deines btock set
o Notation boards
o Coins (pl,astic and magnetic) and euro notes
o Dominoes
o Weights
o Weighing scates (metric)
o Balance weighing scales

Maths games: Addition and Subtraction Bingo ,Muttiplication and Division
Bingo ,Muttiptication Bingo, Time Bingo, Mul,tipLication 0-12 ftash cards,
Division 0-12 ftash cards ,Muttiplication Puzzte)

a



o Clock face stamps
o Muttiptication and division grids
r Magnetic potydron construction kito Sandpaper numbers 1-10
. Magnetic pizzafractions
o Magnetic fraction watt
o Fraction and decimat tower cubeso Geoboards
o Counting sticks
o Large protractor and compass
o Measuring tapes
o Meter sticks
o 30cm rulers
o Measuring spoons, jugs and droppers,
o Abacus
o Geo-strips
o Blank foam dice
o Tangrams
o Number fans
o Muttiptication and division fidgets
o 2 classroom sets of catculators
o Ptace value arrows
o Bead strings
o Laminated hundred boards
o HTU trays
o Graphing pocket chart
o Maths sets

16. Assessment

Assessment is an integrat part of tearning and teaching. lt invotves teachers and chiLdrenworking together to use information to inform ano support Learning and teaching. Thesedecisions are informed and shaped by:

knowtedge of the chitd and their prior tearning (retationship with chitd, parent,p revious teac her; Reports/Support f ites; observations)
knowtedge of the curriculum
llill).'1,:,',1r!\'.irrl)1,.,1i{lr.r.l,.]r' 

lritp:1r,,\,,1.,\.,,.1,11 ri.jr:LlItti-t ]Ltrtllilit.l.l ,CpDSUppOftSknowledge of pedagogy. (appropriate & engaging tearning experiences; reftectivepractice; taking account of chitdren's interests ano prior r.earning)

o

o

a

Ghitdren as mathematical learners:



Providing chitdren with regutar time to tatk about their learning, reftect and determine
their next steps contributes to their identity and confidence as mathematicaI
[earners.

Opportunities for assessing mathematicaI learning:

Chitdren's mathematical learning can be assessed atong a continuum from 'intuitive'
to'ptanned interactions'to'assessment events'as shown in Figure 10. The three
types of assessment are comptementary, and necessary, to gain a comprehensive
picture of a chitd's progress and achievement.

INTUITIVE ASSESSMENT
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rai ongotrlq

Chrkr,ar osuillv uruwire
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More vr\rlte. .rty be re.o,d.al. rild r.:irt.d
lo LoYomg Oukorn!\/{ oflIrcien( 16

Chrldr(rr ril.ry or m.ry oot be }ai.c
lh(:y.ve ltr.iru i\\rs\.rl

Example
.!'i rt,t'r'irl,.r,r. ir !ir,.1r.rr,i!Nl

.rl:l!,.1r:.rirr,. :i r :r',. r:,t,r',r, r':
rr l:-.1 lrLlri r!'i, t I !,',., ,t ,,,i r

ASSESSMENT EVENTS

DirtD(r. visible. recorded,rvrnrs

Childrco Jr4 rrsiljl'v JwJra
lhr:y r(f br:rnfl .r5s.r5!rd

Exrmple
r, ./ir, i,l,,iJr,.t ti.!,,irr.:;

' ,t, :,, ' lv ,,r'.rr, . , , .!., 1 ' ,"1:... ];

I .rr,, t': j'J,tr.r, l, ,'.,'-! r.'..,.

-------t

i i,tr,r. 1,, Arscsstrcnt continuurt

*Portfotios: Portfotios can be assembted, digitatty or otherwise, to compite evidence
of chitdren's mathematicat learning and provide a source of setf -reftection, feedback
and Maths assessment. Artefacts coutd inctude pictures and work samptes, among
others.

Methods for assessing mathematical learning:

Teachers wit[ continuatty assess chitdren's mathematicaI knowtedge, skitts and

dispositions using muttipte assessment methods as stated betow, in inter-
changeabLe ways to buitd a rich picture of chitdren's mathematica[ learning.

o Observations
o Questioning
o Conferencing
o Tasks

o Feedback
o Portfotios
o Summative tests
o Peer and setf-assessment methods



Assessment is used by teachers to inform their ptanning, setection and management of
tearning activities so that they can make the best possibl,e provision for meeting the
varied mathematicaI needs of the chitdren in our schoot.

Standardised tests wi[t be carried out in May each year. Ctass teachers input the scores
of standardised tests resutts into Ataddin where a ctass graph is generated to identify
ctass averages in at[ strands and strand units, and specific areas of the maths curricutum
requiring attention.

Standardised tests can atso be used to determine the chitdren who require SET hours
incl.uding chitdren who receive scores at or betow SET poticy's quatifying percentite on
the standardised tests and chil.dren of exceptionat abil,ity who score on or above the 95'h

percentite in both the Sigma-T and Micra-T tests.

Bal,l.ard Westward is administered twice per year, at Christmas and in Summer.

Where an area of weakness has been identified. A more detaited test witl be given.

Diagnostic testing wil.t be used in this situation by the SET teacher with parentaI consent.
Errors witl, be anatysed and used as a means of identifying chitdren's strengths and
readiness for further learning.

17. Ghitdren with Different Needs

a The maths programme aims to meet the needs of alt chitdren in the school.. This

wil,t be achieved by teachers varying pace, content and methodotogies to ensure
[earning for atl chitdren. The introduction and devetopment of each topic wil,t be

structured in a graded, sequentiaI way to attow the individual, chil.d to devetop and
participate at his/her own levet and pace.

When a chil,d demonstrates a particutar difficutty, either with a topic, strand or
overatt, the ctass teacher wil,t provide extra support and assistance to the chitd.
Those chitdren who receive scores at or betow SET poticy's quatifying percentite
on the standardised tests witl have priority in attending the S.E.T team for
supptementary teaching for maths. The avail.abitity of supptementary teaching for
Maths, however, depends on the case load of the S.E.T team. Arrangement wi[[ be

in accordance with the recommended setection criteria as determined bythe DES

and [aid out in the schoot's SEN poticy. Support witl, include various modets
depending on needs of chitd/ctass. Shoutd it be decided that withdrawaI is
required, parents wil,l. be notified, and permission wil.t be sought if not atready
given.

Chil.dren with exceptionaI abitity in maths wil.t be given extra work based on the
concept being taught in ctass to enabte them to reach their ful,L potentiat. ICT

attows chitdren to work at their own levetand chattenges chitdren of att abitities.
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Parents witt be consutted and opportunities for further devetopment wiil. beexptored' Teachers shoutd keep a record of the differentiated approach adoptedfor these chitdren' chitdren with exceptionat abitity witt attend the S.E.T. team.They witt undertake some of the fol.towing activities:

Coding

l S.Organisation:

Timetabting:

Homework:

Homework for the most
reasonabte and ach ievabte
in classroom practice.
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Maths games e.g. ooodr.e , Mensa for Kids, Factor Frenzy,Ratio Raiders)Logic and probtem sol.ving
Exptoration of number: integers, triangur.ar square, prime numbers, factors,muttiptes and operations.

ln [ine with the requirements as set out bythe primarycurricutum Frameworkforschootsand speciat schoots the time spent on mathematics shal.t be 3 hours per week for lnfantsand 4 hours per week for 1st - 6th ctass students. where possibte the s.E.T team wi*facititate team-teaching/in_ctass support.

Homework can invotve revision of the day's work in schoot or mentaI maths probtems.lndividuat teachers have the freedom to assign homework in mathematics when it isbeneficiat to the chitdren' The homework assigned shoutd consider the range of abir.ities

ilj*Ltn.ctass' 
chiLdren aftending sET shour.d not receive two sets of mathematics

part shoutd not require teaching at home. lt shoutd be
' concepts for homework shoutd be atready wett estabtished

However' there may aLso be times when homework wiil. require a parent to ,,work with,,their chitd to comptete a task' lt is desirabte for parents to ptay an active rote in thesehomework activities' lt provides a I'ink between teacher and parent and encouragespa renta I invotveme nt in their chi [d,s education.

It is important that parents are aware of the correct terminotogy and methods being usedby the chiLdren' To prevent parents giving a chitd the wrong methodotogy, no homework

;r::n":'"en 
on a particutat 

"on..pt untit it has been werr estabtished in ctassroom



Types of homework:

Written consotidation of work done in ctass
Tabtes

Probtem sotving
Practicat assignments
CotLecting data

19. tCT

20. Staff Devel,opment

Atlteachers are made aware of any opportunities for further professionat devetopmentthrough participation in courses avaitabte in Limerick Education centre or other venues,either in person or ontine. skitts and expertise within the school are shared anddevetoped through inputs at staff meetings. Att permanent or contracted teachers wittavai[ of at[ department training regarding the new primary maths curricutum.

2 1 . Parental tnvolve ment:

22.Success criteria:

lcr is very important in the teaching of maths with opportunities for the pupi1s to engagein interactive activities and games devetoping understanding of mathematicaI concepts,probtem sotving skitts and setf - motivation in mathematicat activities. our Mathsprogrammes have comprehensive lcr interactive exercises for au. concepts at each tevet.The interactive white board is a very val.uabte resource in teaching of maths, withopportunities for the pupits to engage in interactive activities and games devetopingunderstanding of mathematicat concepts and probtem-sotving skiLts. The ipads are atsoused for an individuar. approach to r.earning mathematics through rcr.
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As parents are the primary educators, their invotvement is considered an importantaspect to successfut imptementation of the New primary Maths curricu1um. Throughtheir exposure to common maths concepts in the home and Locat environment, chiLdrencan be equipped with necessary maths skitts. ln Newport convent primary schoot, fromthe very outset' the vitat rote of parents is hightighted in the schoot lnformation Booktet,which is distributed at the induction meetingfor parents of iunior rnfants. Throughout theschoot' the input of parents is activety encouraged. The parents,Association may atsoassist the schoot in muttipte ways, through provision of resources and support for theteachers and parents.

H: ffiJhis 
pLan witL make a difference to the teaching and learning of mathematics in



'/ 
[n:rfi:::rr.*"rcommunicate on a resurar basis and ensure consistencv

\/ we witt ptan our individuaL work with due regard for the tevet of attainment andunderstanding the chitd has reached prior to entering our ctass and when teavingto begin another ctass' A Learning outcomes approach recognises that teachersare best ptaced to determine the tearning needs and strengths of the chitdren intheir class.
'/ we witt endeavour to evoke chitdren's innate abitity to think and communicatemathematicatty, to sotve reaI wortd probtems in mathematicat terms and supportchitdren to devel.op the Language of mathematics.\/ we wittencourage the chitdren to have a positive disposition to mathematics andto develop their mathematicaI understanding, [anguage, communication skil.ts,persevera nce a nd resi [ience, interaction s a nd expressions.'/ we wittendeavour to provide the chitdren with Learning experiences that give riseto mathematicar. thinking, such as modetting, thinking atoud and ,maths 

tatk,.'/ we witt provide opportunities for the chitdren to cou.aborate, communicatemathematicatthinking, and express their understanding in muttipte ways and invarious contexts.
'/ we witt endeavour to fottow the procedures and methodotogies consistentty as[aid out in this poticy.
'/ we witt know the ptan has achieved its aims by seeking feedback from the pupits,from parents' from teachers at staff-meetings, from resul.ts and informationcottated via various methods of assessment, from tistening to the tanguage thepupits use when working on a probtem and expr.aining how they arrived at ananswer.
'/ we wittwetcome feedback from second teveL schoots in the area as to how ourpast pupir's measure up in competency in mathematics.

The greatest indicator of our success witt be that the ptan wiil. enhance our pupitslearning and understanding, that they witt be abl.e to think criticatty and ftexibl.yand communicate mathematicatty, sotve probtems and to make sense of thewortd mathematicail.y.



23. lmptementation and Review

(a)Rol,es and Responsibitities:

The ptan witt be supported, devetoped and imptemented by the whote school under thedirection of the teacher with responsibitity for mathematics atong with the principat ofthe schootand supported by the Board of Management.

As part of our poticy review, we atso consuLted with pupits and parents. There was a verypositive attitude towards Maths and how we are impr.ementing the Maths curricutum.amongst the pupits and parents with 80. o/oof parents reporting that their chitdren enjoyMaths and that 84'3o/o fett their chitdren were good at Maths. There was even a morepositive attitude expressed in the chitdren .rruuy, with over g5o/o of chitdren reportingthat they tiked Maths and fett they were good at Maths. white g6.30/o of parents fettinformed by the schoot how their chitd was doing in Maths, we identified that there weresome parents who reported that they did not know what their chitd,s strengths andweaknesses were and a smatt number of chitdren fel.t they did not know if they were goodat Maths' As a resu(t' we witt ensure to regutarty inform the parents of their chitdren,sprogress in Maths' we wil't atso endeavour to prrtti.. tabtes in att ctasses from 1st_6th 2_3 times per week using games such as Dail.y Ten to ensure that att chir.dren have a goodknowtedge of basic number facts as a smat[ number of parents fer.t concerned that theirchitdren did not know their basic number facts. we witt ar.so inform parents of onr.ine

.tffit'ff::ilr#11ffffiil:ffffi'"1'Jggu,tion t,om parents on howwe courd herp

The principal' and the post hotder wil.L co-ordinate and monitor the progress of the ptanin ctassrooms by formaL and informal discussions with the teachers, encourage andaccept feedback on its imptementation, and report to staff on findings. whor.e stafffeedback on its imptementation and devetopmeniwittbe reported at staff meetings.
ctass teachers are responsibte for the impLementation of the maths curricutum for theirown ctasses' This ptan refLects a new curricutum. Teachers wir.r. use this time to futtyimptement the new curricutum into their ctassrooms. Upon next review, att teachers wir.treview the imptementation of al't strands and etements in att cr.ass levets, thedevetopment of mathematicat proficiency among our pupits, the provision ofmathematicaI tearning opportunities, our use of the five key pedagogicar. practices in our
:"lt"tiffi;. 

tno the tearning outcomes of the chitdren to further devetop our whole

Resutts from the standardised maths tests (sigma T) witt be anatysed every year andareas of concern/weakness wit be hightighted and discussed.



(b) Time frame for review:

The Maths Poticy was compteted in l{'ay 2025 in consultation with a[[ stakehotders and

wil.t be initiatty reviewed annuatty to embed and every two years thereafter by teachers,
post-hotders and BOM.

Ratif ication and Communication

FoLtowing ratification by the Board of Management, a copy of this pl,an witl be avaitable

to parents and guardians on the schootwebsite.

Signed by

Chairperson B.O.M

Date, /e,/al/e; tbl a 
f'a 
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Principal.


